      ESOL and Learning Disabilities (Video 8)

      >> FANTINE: Hello.

      I'm Jeff Fantine, director of the Central Southeast ABLE Resource

      Center, joined here today by Gloria Gillette, director of the

      Northeast ABLE Resource Center.

      Welcome to the eighth video in our LD core training series, entitled

      ESOL and Learning Disabilities.

      The Ohio Department of Education formed a subcommittee this year to

      address the very complicated task of addressing learning disabilities

      with our ESOL student population.

      What are the considerations, the implications and teaching strategies

      when addressing learning disabilities with ESL students.

      So let's first take a look at what we know about learning

      disabilities.

      It's a general term for a group of disorders,

      meaning there are types of learning disabilities.

      It affects the brain's ability to effectively process information

      through the senses.

      Most common among the disorders affect visual, auditory, and spatial

      motor processing.

      Since it involves processing along the neurological pathways in the

      brain, this tells us it's a central nervous system disorder.

      A learning disability may interfere with one's learning of basic

      skills, and often does, basic skills such as reading, writing,

      listening, speaking, math, and critical thinking skills.

      More specifically, having a learning disability may affect

      phonological processing, meaning not being able to identify or

      distinguish sounds.

      A common symptom among those with certain types of learning disability

      is losing track of where certain information is stored in the brain,

      which affects word retrieval, recall, retention, and memory.

      This will also affect vocabulary development.

      Written expression may also be a problem, either in terms of

      physically getting the words on paper, which relates to gross motor

      functions, or in being able to organize the thoughts in our head,

      which relates to language processing.

      A discussion of LD wouldn't be complete without mentioning AD/HD, or

      attention deficit/hyperactivity disorder.

      This is a behavior disorder that is discussed with learning

      disabilities because of its effect on learning.

      AD/HD can manifest itself as hyperactivity, impulsivity, or

      distractibility.

      Now let's take a look at language learning.

      >> GILLETTE: This is what we know about language learning.

      It's a process of communication which includes listening, speaking,

      reading, writing, and culture.

      Language learning is a slow process.

      It can take from seven to ten years to learn a language.

      It integrates all four language skills:  Reading, writing, listening,

      and speaking.

      It's non-linear.

      What that means is that reading levels may develop more rapidly than

      writing levels.

      Listening may precede speaking.

      Oftentimes a student will go through what is called a silent period

      when they're beginning to learn a language.

      It's also affected a great deal by cultural considerations.

      A shy Japanese woman may have more difficulty learning a language or

      at least the oral skills than perhaps outgoing Brazilian students.

      There are also personal considerations that we need to look at when

      we're looking at the process of learning a language.

      Age is an important one.

      The older someone becomes, the more difficult it is to learn a

      language.

      After the age of adolescence, all languages learned are tied to, like

      all adult learning is tied to, previous learning.

      In other words, a child that learns a language at an early age will

      have a different repository for that listening in their brain.

      That's a key point because it helps us to understand the second

      language process.

      Native language literacy is also an important element in the language

      learning process.

      Can our student read and write in their native language.

      That's going to be a key point in how they approach a new language,

      and how we approach them in the classroom.

      You only learn to read once.

      You learn to read a second language, there's a very big difference

      between the process of learning to read and learning to read in a

      second language.

      Another thing that the very important to take note of when you're

      working with ESOL students is the type and duration of their

      schooling.

      Was their schooling rigorous?

      He had they come from a strong European background that had 12 years

      of schooling, or was their schooling something that had been limited

      to a year or two in a hut.

        It makes a big difference as to how you approach that student and

      how that student will approach learning English.

      the amount of exposure to English is also something else that's very

      important.

      If a student only has the chance to practice ESOL in their class or

      English in your class two or three hours a week, that's going to

      severely limit or slow down their process of growth.

      Personality is also something that's important to consider.

      Some students are naturally outgoing.

      That makes  the process of listening and speaking and engaging in

      conversation in the natural process of learning the language easier.

      It something just to consider.

      The level of English competence also is another key point.

      You need to know just how much English your student knows and how much

      you can expect them to learn from there.

      >> FANTINE: I do want to add here, Gloria, that as we go through

      this discussion with ESOL and learning disabilities it's important to

      compare what is common among all students with learning disabilities

      and then what is specific to ESOL populations.

      The personal considerations that Gloria just went through, age,

      language literacy, level of English competence, amount of exposure to

      literacy, the type and duration of schooling, these are things that

      you would consider not only for an ESOL population, and Gloria

      mentioned the implications of those with ESOL students, but they're

      really things to think about for all students when addressing learning

      disabilities in terms of how age relates, their educational

      background, the level of knowledge that they have, so these

      considerations are considerations we should have for all populations

      when addressing learning disabilities.

      >> GILLETTE: And I think that's true and I think it just points out

      the factors that we have to look at before we just assume and when we

      see learning disabilities or learning difficulties with our students.

      However, there are native language complications that also can

      interfere.

      These are specific to languages.

      If a student comes from a reading and writing language which has a

      different directionality with writing, in their writing system, for

      example, if their writing goes from right to left, that's going to

      make a big difference in how that student learns to be able to write,

      so that's something to consider.

      Before you automatically assume that a student is having trouble with

      writing, you might look at their native language.

      A second very big consideration is the alphabet or symbols used by

      that language and the native language of student.

      Does the student come from a Roman alphabet, a non-Roman alphabet.

      A non-Roman alphabet such as Russian, Cyrillic, at least the student

      has the background of sound symbol coordination and can transfer that.

      That's an important piece of information to know in the process of

      learning.

      In the student comes from a logographic language, something like

      Japanese or Chinese, it's a very different approach.

      They not only do not have the concept of a letter and a sound; they

      tend to look at words completely, like they would their symbols.

      We also need to understand that there are many refugees that are

      beginning to come in and will continue to come in that have no written

      language,

      they have no history of written language, such as Bantu.

      Many of our refugees coming in come from complete non-literate

      societies.

      Then it's a very slow process to begin to introduce them to the

      printed self.

      The phonemic structure of a language is very important, too.

      The sounds of the language and how those sounds relate to letters are

      very important and a complication that comes from the native language.

      If you have a sound that is not -- does not exist in your language,

      you can't hear it.

      And as a teacher and instructor you really need to help the student

      begin to hear sounds.

      They will not get the correspondence until they begin to hear it.

      Once they hear it, then they can produce it.

      There's also the problem of linguistic interference.

      Linguistic interference is, simply put, how the native language

      interferes with the language you're trying to learn.

      For example, the structure may be different.

      The sounds may be different.

      And it's something that you really need to school yourself on

      generally on the native language and how it can interfere with the

      learning of a new language.

      >> FANTINE: So what do we know?

      Now we should have a general idea of what learning disabilities are

      and some basic knowledge about language learning, so what can we say

      about LD and ESOL together?

      Language learning is complicated.

      We know that.

      There are many factors that affect non-native English speakers'

      ability to learn English.

      Many of the characteristics that are common among those with LD are

      also common among ESOL learners.

      Therefore, for these and many other reasons it's difficult to

      determine if some of the struggles our ESOL students have actually

      translate into learning disabilities, and you're cautioned against

      that.

      In terms of identifying learning disabilities with ESOL students, we

      look for problems that persist, but I want to caution programs there

      are limited screenings out there to address ESOL populations.

      there are some screening instruments that are available in Spanish,

      some Spanish versions.

      There are some even in English that are primarily more relevant for a

      higher-level ESOL learner.

      Another thing to be aware of is a diagnosis must be done in the

      student's native language, which requires a bilingual diagnostician.

      These types of professionals are very limited in number.

      Overall there is a lack of research-based resources in this area, and

      this subcommittee that's been put together to address this issue will

      continue to pool resources so that we can more effectively address

      learning disabilities with ESOL students.

      And then cultural perspectives and attitudes on learning disabilities

      vary.

      So this is a caution to pay particular attention to, because the way

      learning disabilities are viewed in different cultures can have an

      effect, a very negative effect, on students, so you want to be

      cautious in how you address this or approach this with learners.

      So what can we do?

      Well, even though it's difficult, there are still things that we can

      do in our ABLE programs.

      The most important is to gather information to track problems related

      to the student's learning.

      All programs -- we recommend that all programs screen students on

      vision and hearing.

      If students have vision and hearing problems, they will affect their

      learning and these are things that can be dealt with.

      Do they need glasses, do they need some type of hearing aid.

      These types of screenings should be provided to ESOL students.

      Gathering personal information at orientation, this is something that

      we do for all students, gathering information, so we know what they

      know already, what they need to learn, what type of instruction we

      need to provide them.

      Their whole enrollment really is a gathering of information to inform

      the next step of the process.

      So gather information about their educational experiences and their

      background.

      Establish realistic goals and give assessments and tests to find out

      exactly what their strengths and challenges are.

      You want to learn about the language complications, as Gloria

      mentioned, and compare progress norms to those with similar native

      language backgrounds.

      If there is a difficulty that you notice that is inconsistent with

      other students in your program with that same native language

      background, then that could be more of an indication that you pay

      attention to in terms of addressing learning disabilities.

      And then you want to experiment with various strategies, with all

      students.

      So what's the good news, Gloria?

      >> GILLETTE: The good news is that strategies that work with

      learning disabilities are also very effective language learning

      strategies.

      >> FANTINE: So LD and language learning, a closer look.

      We know that certain characteristics are common among those with

      learning disabilities, related to the skills of listening and

      speaking.

      For example, we know some of the characteristics that we would see

      with a student who has learning disabilities is difficulty processing

      spoken language.

      You may observe limited vocabulary, problems with word retrieval,

      verbal memory problems, not being able to remember conversations that

      have been had, difficulty organizing thoughts.

      These are some common characteristics with speaking and listening

      skills.

      Gloria, knowing these are common among people with learning

      disabilities, what can you say about these characteristics in terms of

      an ESL population?

      >> GILLETTE: I can say that you really need to be a detective and

      this is where your detective work begins, because these also are

      skills or are things that you might encounter with any ESOL learner.

      Someone who has difficulty processing may simply not be hearing the

      sounds yet.

      They may be new to the language and have not yet developed the ear for

      sounds that are not native to them.

      Limited vocabulary is another interesting point.

      Only Mandarin Chinese has more vocabulary words than the English

      language.

      We have a huge, huge vocabulary.

      Many languages don't have the number, the sheer number of words that

      we do, so before you jump and say that, oh, limited vocabulary, you

      need to kind of look at that and consider how the vocabulary is

      limited.

      Memory problems are another thing.

      Maybe the words -- the problems that they're having are with -- could

      be the process of language learning.

      They may well be bringing -- trying to retrieve the language.

      When you are first learning a language you go through a process of

      translation.

      In the very early stages people will stop and hesitate and it will

      look like they're not learning, but what they are really doing is

      translating through their mind or moving towards a point in which the

      language becomes more natural.

      Another problem is organizing their thoughts.

      Well, it's very difficult to organize your thoughts when a language

      may be just truly different or mixed up.

      For example, in Spanish you say, "A mi no me gusta," which means, "To

      me it is not pleasing."

      So if you have a student that's trying to say, "I don't like it,"

      they're having to go back and reorganize the thoughts in their mind,

      so you just have to be cautious, especially with the lower level

      students, not to jump too quickly on why the problems are, but to

      analyze them and look at them

      >> FANTINE: Interesting points.

      So that speaks to the skills of speaking and listening.

      So what about writing?

      Some of the characteristics that we know about learning disabilities,

      students with learning disabilities in the area of reading is they

      have difficulty identifying sounds.

      They may struggle with word recognition skills.

      Maybe they can read every word but not be able to understand what they

      read, or they have problems with syntax or structure.

      So what can you say about those characteristics in terms of ESOL

      students?

      >> GILLETTE: Again I would caution to look at the source of language

      problems that they might be showing.

      Difficulty identifying sounds may simply be that those sounds are not

      native to their language.

      They just may be learning the sounds.

      They may be hearing them differently.

      Someone struggles with word recognition, there are several things.

      That could be phonemic problems.

      Their language -- they may not -- their language may have been

      phonemic, where there was a direct sound/symbol correspondence.

      Very difficult for someone to come in that has come from a phonemic

      language and grapple with things like through, thought, tough, because

      in their languages, many languages have one-to-one sound

      correspondence.

      Reading comprehension is again an issue that you have to be careful

      with.

      Is it just a simple problem of vocabulary and knowing the words.

      It's also is the material that's being read relevant to the student.

      It's very important to realize that a student has to draw on the

      language that they already have, so it's important that before a

      student begins to read you target the key vocabulary.

      Problems with syntax are again could go back to just does their

      language have a past tense, are there reflexive tenses.

      Be careful not to assume right away that that is a problem necessarily

      in processing.

      >> FANTINE: And lastly let's look at writing.

      We know that students with learning disabilities often have writing

      that is very difficult to read.

      We know they often have persistent problems with spelling, making

      sense of common word parts and patterns, and their writing may be very

      disorganized.

      So in terms of ESL students, what can you say related to those

      characteristics?

      >> GILLETTE: Again that goes back to their alphabet.

      You have to realize before you assume that someone may have small

      motor skill problems, it may be that they're learning a new alphabet,

      or in fact learning an alphabet in itself, if they came from a

      logographic language.

      It's really important to also understand that right-to-left and

      left-to-right directionality is a very difficult pattern to just

      break.

      So before you assume too much, look at the language and how it was --

      their native language was.

      Any language that is derived from Sanskrit, Persian, Indian languages,

      Hebrew, many of those languages write below the line, so students may

      have real trouble trying to figure out the directionality and where

      they may be looking below the line to derive meaning from an alphabet

      or letters.

      Many languages don't have -- don't -- not many, but several languages,

      Hebrew, for example, does not use vowels in their writing.

      So those are some of the difficulties you might run into.

      Spelling patterns are very difficult for -- because we are not a

      phonemic language.

      Our language is not spelled as it's spoken.

      So you may want to look for patterns and problems with spelling, but

      don't jump the gun on that.

      Writing, as a student progresses, though, is something you really need

      to look at and understand that that's beyond the absolute -- the

      ability to write the letters themselves, writing, if it's

      disorganized, there may be cultural factors involved.

      American writing is very direct.

      Many languages and cultures write very differently than that.

      In the Japanese or Oriental culture, language is very circular, or

      writing is very circular, so the point is not made until well into the

      writing.

      Oftentimes it's difficult to discern what it is.

      Some European languages also zig-zag back and forth to the point, so

      before you assume that it's disorganized, you may look at the cultural

      aspects of that.

      >> FANTINE: So we know that some of the characteristics that are

      common among those with learning disabilities are also common among

      language learners.

      And there are limited resources out there to help with identification

      and accommodation of learning disabilities for ESOL students.

      But you had mentioned earlier that the good news was many of the

      strategies that are appropriate for LD-effective instruction are good

      instruction for ESOL students.

      Can you share with us some of those strategies?

      >> GILLETTE: Exactly.

      That is the good news, that these are helpful on both sides of the

      fence and you really can't make a mistake employing them.

      For language processing where you have students that are having

      trouble hearing the sounds and identifying them, get language-specific

      materials that target their language, the sounds that they have

      trouble hearing and they simply need to practice.

      Phonics is also very useful with helping overcome some of these

      problems.

      English does have patterns and it helps students to know that they do

      exist.

      For vocabulary personal dictionaries are also a very good helpful

      resource for them.

      They can begin to draw on words and use words which are important in

      their everyday life.

      For verbal memory, note taking kinds of things and dictionaries are

      helpful, and for organizing thoughts journals for more advanced

      students can be extremely useful for students to begin to outline

      their thoughts, and graphic organizers are important for lower-level

      students because again that helps them divide them up and get some

      sense of organization.

      For contextualized learning this also is another -- important to all

      adult learners true, contextualized learning is particularly important

      for ESOL students in that there is A limited number of words they are

      going to learn, so you really need to find ways to target useful

      vocabulary for them.

      By bringing in contextualized learning, for example, a trip to the

      doctor, what kind of words would a student really need to know when

      she is going to a doctor or taking her children to a doctor?

      It helps identify the gaps in their vocabulary.

      It also provides a safe place for people to practice language so that

      they feel confident with doing it.

      It also draws on the students' experiences so that we know that their

      prior experience can add to the language progression.

      Multisensory strategies, as we've all learned, learning styles and how

      we all learn differently are also very useful for ESOL.

      Music is something that helps teach the rhythm of the language.

      It can help a student that is having auditory problems or has

      particular difficulty with the actual flow of the language.

      Total physical response or TPR is a kinesthetic, stand up, sit down,

      stand up, Jeff, sit down, thank you, take out your books, help the

      student ingrain the language once again in a different pathway.

      Assistive technology, I can't say enough -- Jeff actually can say much

      more, but I follow his lead with the kinds of things that are

      happening in assistive technology.

      I'm one step behind with ESOL because they're amazing that students

      can go on and go on a computer, hear their words and see them printed

      in front of them.

      There are also simple things, just spell check where you can identify

      words in a different color are very, very helpful to a student to

      begin to process the language in a variety of ways.

      Overlapping or reinforces the four skills is also very important.

      The more ways you embed the pathway of the language, the more ways a

      student is able to draw on that language, the more successful they

      will be in recalling it.

      Manipulatives also again are an incredibly easy and important way to

      help students who need to have physical touch learn the language.

      pictures, games, word tiles, all of those things are very helpful with

      students.

      One thing that is very useful is to employ classroom strategies.

      These again are strategies that Jeff has reminded me are good for all

      adult students, and that is true.

      It's very important to have organizational techniques that are

      available for your students in their classroom.

      When language gets confusing or overwhelming, the organization of the

      classroom can really help, along with a routine where students come

      in, they know what to do, they don't get confused with a lot of

      language before they get into a task.

      Frequent breaks are something that are particularly important for

      language learners.

      It's 15 to 20 minutes is about all the attention span, especially for

      lower level language students, that you can have in a lesson or a

      unit.

      It's important to have students get up, walk around, and just take a

      minimal break.

      Tutors are also another resource for students.

      They are useful because a student can practice, can hear a different

      speaker, and can hear a different vocabulary.

      Sequential steps again helps a student organize their routine while

      they are organizing the language in their head.

      Scaffolding is something that has been a long tradition in language

      learning.

      Language learning is tied to that which the student already knows,

      which is a principle of adult learning, particularly important in

      languages that students tie their language words, their new

      vocabulary, their new structures, to what they've known in the past.

      Metacognitive skills also are very, very important.

      Just discussing the language process is a key issue that we sometimes

      overlook.

      How does your language work?

      How does English work?

      What is the process of learning a language?

      What are the differences in your language?

      Really helps -- a student who has never learned a second language may

      not even realize that languages differ, so it's a very important point

      to take time to talk about the language learning process.

      Help the student with compensation skills so when they do stumble and

      they do fall that they have the skills that they can stop, rethink,

      get organized, ask questions, and proceed.

      It's also very important that students understand learning styles.

      While that's been very prevalent in our educational system, it's not

      necessarily something that someone from Nigeria may have had

      experience with, so it's important that you help a student figure out

      how they learn best.

      Finally, effective teaching skills, and these are teaching strategies,

      are also very important.

      And these are, again, adult learning strategies.

      They're something that are particularly important in an ESOL

      classroom, however.

      You need to be sensitive to embarrassment.

      Learning a new language is not easy.

      Someone who has a Ph.D. but can't ask how to get to the store may find

      it very, very embarrassing, and you need to be sensitive to that to

      encourage the student.

      Someone who is a risk taker has been identified to be the best

      language learning student.

      it doesn't have to do with background, it doesn't have to do with

      intelligence.

      It's someone who's willing to take a risk.

      So you've got to create an environment where students can take a risk,

      where they can be encouraged to speak up even though they're going to

      fail or they may have trouble or they may stumble.

      It's important to establish a safe classroom culture in which this can

      happen, and also employ humor to help relax the students, because the

      more relaxed a student is, the more easy the language flows.

      >> FANTINE: So these are very good strategies that all programs

      should be using and if you would like more information on the

      strategies that Gloria just went through, there will be more

      information provided in the training materials that support this

      training video.

      In summary, we know that it's difficult to sort out all of the issues

      that are related to language learning and potential learning

      difficulties or disabilities.

      We know that the diagnostic tools are limited.

      However, there are things we can do in our programs.

      We can observe and gather information.

      We can look for persistent problems over a significant period of time

      that are outside the norm of what we traditionally see with students

      of a similar native language background.

      We can use classroom strategies similar to the ones that Gloria

      mentioned that are good for ESOL learners, they're good for students

      who have learning disabilities, but most of them, as Gloria also

      mentioned, are fundamental adult learning principles.

      We can continue to monitor and as a resource center network we will

      continue to gather resources and we encourage you to look to your

      regional resource center for the resources that are available to

      address learning disabilities and effective ESOL instruction.

      >> GILLETTE: We have native language screening devices,

      language-specific material, manipulatives, and Jeff has an outstanding

      collection of assistive technology ideas, so please contact us and

      feel free to ask for our expertise

      >> FANTINE: Thank you.

      ESOL and Learning Disabilities (_160K_9)

      >> FANTINE: Hello.

      I'm Jeff Fantine, director of the Central Southeast ABLE Resource

      Center, joined here today by Gloria Gillette, director of the

      Northeast ABLE Resource Center.

      Welcome to the eighth video in our LD core training series, entitled

      ESOL and Learning Disabilities.

      The Ohio Department of Education formed a subcommittee this year to

      address the very complicated task of addressing learning disabilities

      with our ESOL student population.

      What are the considerations, the implications and teaching strategies

      when addressing learning disabilities with ESL students.

      So let's first take a look at what we know about learning

      disabilities.

      It's a general term for a group of disorders,

      meaning there are types of learning disabilities.

      It affects the brain's ability to effectively process information

      through the senses.

      Most common among the disorders affect visual, auditory, and spatial

      motor processing.

      Since it involves processing along the neurological pathways in the

      brain, this tells us it's a central nervous system disorder.

      A learning disability may interfere with one's learning of basic

      skills, and often does, basic skills such as reading, writing,

      listening, speaking, math, and critical thinking skills.

      More specifically, having a learning disability may affect

      phonological processing, meaning not being able to identify or

      distinguish sounds.

      A common symptom among those with certain types of learning disability

      is losing track of where certain information is stored in the brain,

      which affects word retrieval, recall, retention, and memory.

      This will also affect vocabulary development.

      Written expression may also be a problem, either in terms of

      physically getting the words on paper, which relates to gross motor

      functions, or in being able to organize the thoughts in our head,

      which relates to language processing.

      A discussion of LD wouldn't be complete without mentioning AD/HD, or

      attention deficit/hyperactivity disorder.

      This is a behavior disorder that is discussed with learning

      disabilities because of its effect on learning.

      AD/HD can manifest itself as hyperactivity, impulsivity, or

      distractibility.

      Now let's take a look at language learning.

      >> GILLETTE: This is what we know about language learning.

      It's a process of communication which includes listening, speaking,

      reading, writing, and culture.

      Language learning is a slow process.

      It can take from seven to ten years to learn a language.

      It integrates all four language skills:  Reading, writing, listening,

      and speaking.

      It's non-linear.

      What that means is that reading levels may develop more rapidly than

      writing levels.

      Listening may precede speaking.

      Oftentimes a student will go through what is called a silent period

      when they're beginning to learn a language.

      It's also affected a great deal by cultural considerations.

      A shy Japanese woman may have more difficulty learning a language or

      at least the oral skills than perhaps outgoing Brazilian students.

      There are also personal considerations that we need to look at when

      we're looking at the process of learning a language.

      Age is an important one.

      The older someone becomes, the more difficult it is to learn a

      language.

      After the age of adolescence, all languages learned are tied to, like

      all adult learning is tied to, previous learning.

      In other words, a child that learns a language at an early age will

      have a different repository for that listening in their brain.

      That's a key point because it helps us to understand the second

      language process.

      Native language literacy is also an important element in the language

      learning process.

      Can our student read and write in their native language.

      That's going to be a key point in how they approach a new language,

      and how we approach them in the classroom.

      You only learn to read once.

      You learn to read a second language, there's a very big difference

      between the process of learning to read and learning to read in a

      second language.

      Another thing that the very important to take note of when you're

      working with ESOL students is the type and duration of their

      schooling.

      Was their schooling rigorous?

      He had they come from a strong European background that had 12 years

      of schooling, or was their schooling something that had been limited

      to a year or two in a hut.

        It makes a big difference as to how you approach that student and

      how that student will approach learning English.

      the amount of exposure to English is also something else that's very

      important.

      If a student only has the chance to practice ESOL in their class or

      English in your class two or three hours a week, that's going to

      severely limit or slow down their process of growth.

      Personality is also something that's important to consider.

      Some students are naturally outgoing.

      That makes  the process of listening and speaking and engaging in

      conversation in the natural process of learning the language easier.

      It something just to consider.

      The level of English competence also is another key point.

      You need to know just how much English your student knows and how much

      you can expect them to learn from there.

      >> FANTINE: I do want to add here, Gloria, that as we go through

      this discussion with ESOL and learning disabilities it's important to

      compare what is common among all students with learning disabilities

      and then what is specific to ESOL populations.

      The personal considerations that Gloria just went through, age,

      language literacy, level of English competence, amount of exposure to

      literacy, the type and duration of schooling, these are things that

      you would consider not only for an ESOL population, and Gloria

      mentioned the implications of those with ESOL students, but they're

      really things to think about for all students when addressing learning

      disabilities in terms of how age relates, their educational

      background, the level of knowledge that they have, so these

      considerations are considerations we should have for all populations

      when addressing learning disabilities.

      >> GILLETTE: And I think that's true and I think it just points out

      the factors that we have to look at before we just assume and when we

      see learning disabilities or learning difficulties with our students.

      However, there are native language complications that also can

      interfere.

      These are specific to languages.

      If a student comes from a reading and writing language which has a

      different directionality with writing, in their writing system, for

      example, if their writing goes from right to left, that's going to

      make a big difference in how that student learns to be able to write,

      so that's something to consider.

      Before you automatically assume that a student is having trouble with

      writing, you might look at their native language.

      A second very big consideration is the alphabet or symbols used by

      that language and the native language of student.

      Does the student come from a Roman alphabet, a non-Roman alphabet.

      A non-Roman alphabet such as Russian, Cyrillic, at least the student

      has the background of sound symbol coordination and can transfer that.

      That's an important piece of information to know in the process of

      learning.

      In the student comes from a logographic language, something like

      Japanese or Chinese, it's a very different approach.

      They not only do not have the concept of a letter and a sound; they

      tend to look at words completely, like they would their symbols.

      We also need to understand that there are many refugees that are

      beginning to come in and will continue to come in that have no written

      language,

      they have no history of written language, such as Bantu.

      Many of our refugees coming in come from complete non-literate

      societies.

      Then it's a very slow process to begin to introduce them to the

      printed self.

      The phonemic structure of a language is very important, too.

      The sounds of the language and how those sounds relate to letters are

      very important and a complication that comes from the native language.

      If you have a sound that is not -- does not exist in your language,

      you can't hear it.

      And as a teacher and instructor you really need to help the student

      begin to hear sounds.

      They will not get the correspondence until they begin to hear it.

      Once they hear it, then they can produce it.

      There's also the problem of linguistic interference.

      Linguistic interference is, simply put, how the native language

      interferes with the language you're trying to learn.

      For example, the structure may be different.

      The sounds may be different.

      And it's something that you really need to school yourself on

      generally on the native language and how it can interfere with the

      learning of a new language.

      >> FANTINE: So what do we know?

      Now we should have a general idea of what learning disabilities are

      and some basic knowledge about language learning, so what can we say

      about LD and ESOL together?

      Language learning is complicated.

      We know that.

      There are many factors that affect non-native English speakers'

      ability to learn English.

      Many of the characteristics that are common among those with LD are

      also common among ESOL learners.

      Therefore, for these and many other reasons it's difficult to

      determine if some of the struggles our ESOL students have actually

      translate into learning disabilities, and you're cautioned against

      that.

      In terms of identifying learning disabilities with ESOL students, we

      look for problems that persist, but I want to caution programs there

      are limited screenings out there to address ESOL populations.

      there are some screening instruments that are available in Spanish,

      some Spanish versions.

      There are some even in English that are primarily more relevant for a

      higher-level ESOL learner.

      Another thing to be aware of is a diagnosis must be done in the

      student's native language, which requires a bilingual diagnostician.

      These types of professionals are very limited in number.

      Overall there is a lack of research-based resources in this area, and

      this subcommittee that's been put together to address this issue will

      continue to pool resources so that we can more effectively address

      learning disabilities with ESOL students.

      And then cultural perspectives and attitudes on learning disabilities

      vary.

      So this is a caution to pay particular attention to, because the way

      learning disabilities are viewed in different cultures can have an

      effect, a very negative effect, on students, so you want to be

      cautious in how you address this or approach this with learners.

      So what can we do?

      Well, even though it's difficult, there are still things that we can

      do in our ABLE programs.

      The most important is to gather information to track problems related

      to the student's learning.

      All programs -- we recommend that all programs screen students on

      vision and hearing.

      If students have vision and hearing problems, they will affect their

      learning and these are things that can be dealt with.

      Do they need glasses, do they need some type of hearing aid.

      These types of screenings should be provided to ESOL students.

      Gathering personal information at orientation, this is something that

      we do for all students, gathering information, so we know what they

      know already, what they need to learn, what type of instruction we

      need to provide them.

      Their whole enrollment really is a gathering of information to inform

      the next step of the process.

      So gather information about their educational experiences and their

      background.

      Establish realistic goals and give assessments and tests to find out

      exactly what their strengths and challenges are.

      You want to learn about the language complications, as Gloria

      mentioned, and compare progress norms to those with similar native

      language backgrounds.

      If there is a difficulty that you notice that is inconsistent with

      other students in your program with that same native language

      background, then that could be more of an indication that you pay

      attention to in terms of addressing learning disabilities.

      And then you want to experiment with various strategies, with all

      students.

      So what's the good news, Gloria?

      >> GILLETTE: The good news is that strategies that work with

      learning disabilities are also very effective language learning

      strategies.

      >> FANTINE: So LD and language learning, a closer look.

      We know that certain characteristics are common among those with

      learning disabilities, related to the skills of listening and

      speaking.

      For example, we know some of the characteristics that we would see

      with a student who has learning disabilities is difficulty processing

      spoken language.

      You may observe limited vocabulary, problems with word retrieval,

      verbal memory problems, not being able to remember conversations that

      have been had, difficulty organizing thoughts.

      These are some common characteristics with speaking and listening

      skills.

      Gloria, knowing these are common among people with learning

      disabilities, what can you say about these characteristics in terms of

      an ESL population?

      >> GILLETTE: I can say that you really need to be a detective and

      this is where your detective work begins, because these also are

      skills or are things that you might encounter with any ESOL learner.

      Someone who has difficulty processing may simply not be hearing the

      sounds yet.

      They may be new to the language and have not yet developed the ear for

      sounds that are not native to them.

      Limited vocabulary is another interesting point.

      Only Mandarin Chinese has more vocabulary words than the English

      language.

      We have a huge, huge vocabulary.

      Many languages don't have the number, the sheer number of words that

      we do, so before you jump and say that, oh, limited vocabulary, you

      need to kind of look at that and consider how the vocabulary is

      limited.

      Memory problems are another thing.

      Maybe the words -- the problems that they're having are with -- could

      be the process of language learning.

      They may well be bringing -- trying to retrieve the language.

      When you are first learning a language you go through a process of

      translation.

      In the very early stages people will stop and hesitate and it will

      look like they're not learning, but what they are really doing is

      translating through their mind or moving towards a point in which the

      language becomes more natural.

      Another problem is organizing their thoughts.

      Well, it's very difficult to organize your thoughts when a language

      may be just truly different or mixed up.

      For example, in Spanish you say, "A mi no me gusta," which means, "To

      me it is not pleasing."

      So if you have a student that's trying to say, "I don't like it,"

      they're having to go back and reorganize the thoughts in their mind,

      so you just have to be cautious, especially with the lower level

      students, not to jump too quickly on why the problems are, but to

      analyze them and look at them

      >> FANTINE: Interesting points.

      So that speaks to the skills of speaking and listening.

      So what about writing?

      Some of the characteristics that we know about learning disabilities,

      students with learning disabilities in the area of reading is they

      have difficulty identifying sounds.

      They may struggle with word recognition skills.

      Maybe they can read every word but not be able to understand what they

      read, or they have problems with syntax or structure.

      So what can you say about those characteristics in terms of ESOL

      students?

      >> GILLETTE: Again I would caution to look at the source of language

      problems that they might be showing.

      Difficulty identifying sounds may simply be that those sounds are not

      native to their language.

      They just may be learning the sounds.

      They may be hearing them differently.

      Someone struggles with word recognition, there are several things.

      That could be phonemic problems.

      Their language -- they may not -- their language may have been

      phonemic, where there was a direct sound/symbol correspondence.

      Very difficult for someone to come in that has come from a phonemic

      language and grapple with things like through, thought, tough, because

      in their languages, many languages have one-to-one sound

      correspondence.

      Reading comprehension is again an issue that you have to be careful

      with.

      Is it just a simple problem of vocabulary and knowing the words.

      It's also is the material that's being read relevant to the student.

      It's very important to realize that a student has to draw on the

      language that they already have, so it's important that before a

      student begins to read you target the key vocabulary.

      Problems with syntax are again could go back to just does their

      language have a past tense, are there reflexive tenses.

      Be careful not to assume right away that that is a problem necessarily

      in processing.

      >> FANTINE: And lastly let's look at writing.

      We know that students with learning disabilities often have writing

      that is very difficult to read.

      We know they often have persistent problems with spelling, making

      sense of common word parts and patterns, and their writing may be very

      disorganized.

      So in terms of ESL students, what can you say related to those

      characteristics?

      >> GILLETTE: Again that goes back to their alphabet.

      You have to realize before you assume that someone may have small

      motor skill problems, it may be that they're learning a new alphabet,

      or in fact learning an alphabet in itself, if they came from a

      logographic language.

      It's really important to also understand that right-to-left and

      left-to-right directionality is a very difficult pattern to just

      break.

      So before you assume too much, look at the language and how it was --

      their native language was.

      Any language that is derived from Sanskrit, Persian, Indian languages,

      Hebrew, many of those languages write below the line, so students may

      have real trouble trying to figure out the directionality and where

      they may be looking below the line to derive meaning from an alphabet

      or letters.

      Many languages don't have -- don't -- not many, but several languages,

      Hebrew, for example, does not use vowels in their writing.

      So those are some of the difficulties you might run into.

      Spelling patterns are very difficult for -- because we are not a

      phonemic language.

      Our language is not spelled as it's spoken.

      So you may want to look for patterns and problems with spelling, but

      don't jump the gun on that.

      Writing, as a student progresses, though, is something you really need

      to look at and understand that that's beyond the absolute -- the

      ability to write the letters themselves, writing, if it's

      disorganized, there may be cultural factors involved.

      American writing is very direct.

      Many languages and cultures write very differently than that.

      In the Japanese or Oriental culture, language is very circular, or

      writing is very circular, so the point is not made until well into the

      writing.

      Oftentimes it's difficult to discern what it is.

      Some European languages also zig-zag back and forth to the point, so

      before you assume that it's disorganized, you may look at the cultural

      aspects of that.

      >> FANTINE: So we know that some of the characteristics that are

      common among those with learning disabilities are also common among

      language learners.

      And there are limited resources out there to help with identification

      and accommodation of learning disabilities for ESOL students.

      But you had mentioned earlier that the good news was many of the

      strategies that are appropriate for LD-effective instruction are good

      instruction for ESOL students.

      Can you share with us some of those strategies?

      >> GILLETTE: Exactly.

      That is the good news, that these are helpful on both sides of the

      fence and you really can't make a mistake employing them.

      For language processing where you have students that are having

      trouble hearing the sounds and identifying them, get language-specific

      materials that target their language, the sounds that they have

      trouble hearing and they simply need to practice.

      Phonics is also very useful with helping overcome some of these

      problems.

      English does have patterns and it helps students to know that they do

      exist.

      For vocabulary personal dictionaries are also a very good helpful

      resource for them.

      They can begin to draw on words and use words which are important in

      their everyday life.

      For verbal memory, note taking kinds of things and dictionaries are

      helpful, and for organizing thoughts journals for more advanced

      students can be extremely useful for students to begin to outline

      their thoughts, and graphic organizers are important for lower-level

      students because again that helps them divide them up and get some

      sense of organization.

      For contextualized learning this also is another -- important to all

      adult learners true, contextualized learning is particularly important

      for ESOL students in that there is A limited number of words they are

      going to learn, so you really need to find ways to target useful

      vocabulary for them.

      By bringing in contextualized learning, for example, a trip to the

      doctor, what kind of words would a student really need to know when

      she is going to a doctor or taking her children to a doctor?

      It helps identify the gaps in their vocabulary.

      It also provides a safe place for people to practice language so that

      they feel confident with doing it.

      It also draws on the students' experiences so that we know that their

      prior experience can add to the language progression.

      Multisensory strategies, as we've all learned, learning styles and how

      we all learn differently are also very useful for ESOL.

      Music is something that helps teach the rhythm of the language.

      It can help a student that is having auditory problems or has

      particular difficulty with the actual flow of the language.

      Total physical response or TPR is a kinesthetic, stand up, sit down,

      stand up, Jeff, sit down, thank you, take out your books, help the

      student ingrain the language once again in a different pathway.

      Assistive technology, I can't say enough -- Jeff actually can say much

      more, but I follow his lead with the kinds of things that are

      happening in assistive technology.

      I'm one step behind with ESOL because they're amazing that students

      can go on and go on a computer, hear their words and see them printed

      in front of them.

      There are also simple things, just spell check where you can identify

      words in a different color are very, very helpful to a student to

      begin to process the language in a variety of ways.

      Overlapping or reinforces the four skills is also very important.

      The more ways you embed the pathway of the language, the more ways a

      student is able to draw on that language, the more successful they

      will be in recalling it.

      Manipulatives also again are an incredibly easy and important way to

      help students who need to have physical touch learn the language.

      pictures, games, word tiles, all of those things are very helpful with

      students.

      One thing that is very useful is to employ classroom strategies.

      These again are strategies that Jeff has reminded me are good for all

      adult students, and that is true.

      It's very important to have organizational techniques that are

      available for your students in their classroom.

      When language gets confusing or overwhelming, the organization of the

      classroom can really help, along with a routine where students come

      in, they know what to do, they don't get confused with a lot of

      language before they get into a task.

      Frequent breaks are something that are particularly important for

      language learners.

      It's 15 to 20 minutes is about all the attention span, especially for

      lower level language students, that you can have in a lesson or a

      unit.

      It's important to have students get up, walk around, and just take a

      minimal break.

      Tutors are also another resource for students.

      They are useful because a student can practice, can hear a different

      speaker, and can hear a different vocabulary.

      Sequential steps again helps a student organize their routine while

      they are organizing the language in their head.

      Scaffolding is something that has been a long tradition in language

      learning.

      Language learning is tied to that which the student already knows,

      which is a principle of adult learning, particularly important in

      languages that students tie their language words, their new

      vocabulary, their new structures, to what they've known in the past.

      Metacognitive skills also are very, very important.

      Just discussing the language process is a key issue that we sometimes

      overlook.

      How does your language work?

      How does English work?

      What is the process of learning a language?

      What are the differences in your language?

      Really helps -- a student who has never learned a second language may

      not even realize that languages differ, so it's a very important point

      to take time to talk about the language learning process.

      Help the student with compensation skills so when they do stumble and

      they do fall that they have the skills that they can stop, rethink,

      get organized, ask questions, and proceed.

      It's also very important that students understand learning styles.

      While that's been very prevalent in our educational system, it's not

      necessarily something that someone from Nigeria may have had

      experience with, so it's important that you help a student figure out

      how they learn best.

      Finally, effective teaching skills, and these are teaching strategies,

      are also very important.

      And these are, again, adult learning strategies.

      They're something that are particularly important in an ESOL

      classroom, however.

      You need to be sensitive to embarrassment.

      Learning a new language is not easy.

      Someone who has a Ph.D. but can't ask how to get to the store may find

      it very, very embarrassing, and you need to be sensitive to that to

      encourage the student.

      Someone who is a risk taker has been identified to be the best

      language learning student.

      it doesn't have to do with background, it doesn't have to do with

      intelligence.

      It's someone who's willing to take a risk.

      So you've got to create an environment where students can take a risk,

      where they can be encouraged to speak up even though they're going to

      fail or they may have trouble or they may stumble.

      It's important to establish a safe classroom culture in which this can

      happen, and also employ humor to help relax the students, because the

      more relaxed a student is, the more easy the language flows.

      >> FANTINE: So these are very good strategies that all programs

      should be using and if you would like more information on the

      strategies that Gloria just went through, there will be more

      information provided in the training materials that support this

      training video.

      In summary, we know that it's difficult to sort out all of the issues

      that are related to language learning and potential learning

      difficulties or disabilities.

      We know that the diagnostic tools are limited.

      However, there are things we can do in our programs.

      We can observe and gather information.

      We can look for persistent problems over a significant period of time

      that are outside the norm of what we traditionally see with students

      of a similar native language background.

      We can use classroom strategies similar to the ones that Gloria

      mentioned that are good for ESOL learners, they're good for students

      who have learning disabilities, but most of them, as Gloria also

      mentioned, are fundamental adult learning principles.

      We can continue to monitor and as a resource center network we will

      continue to gather resources and we encourage you to look to your

      regional resource center for the resources that are available to

      address learning disabilities and effective ESOL instruction.

      >> GILLETTE: We have native language screening devices,

      language-specific material, manipulatives, and Jeff has an outstanding

      collection of assistive technology ideas, so please contact us and

      feel free to ask for our expertise

      >> FANTINE: Thank you.

