      Effective Instruction for Adults with LD  (Video 5)

      >> REYNOLDS: Hello.

      I'm Sharon Reynolds, the curriculum and training specialist from the

      Central Southeast ABLE Resource Center at Ohio University in Athens.

      This presentation is on Effective Instruction for Adults with LD.

      In our context LD can mean learning difficulties or learning

      disabilities, diagnosed or not.

      I'll be starting the presentation with an overview of the

      characteristics of effective instruction for adults with LD from the

      Bridges to Practice Guidebook Four.

      Then I will be joined by Rebecca Ohlinger from Teays Valley Schools,

      who will be sharing some examples of practice that illustrates the

      characteristics from bridges to practice.

      The research tells us that effective instruction for adults is

      structured, which means the teacher systematically chunking the

      information into manageable pieces.

      This instruction is also connected, in which the teacher shows the

      learner how the information is related among units and to the

      learner's goals.

      It is also informative, in which the teacher makes sure the learner

      understands the learning process and their own learning strengths and

      weaknesses.

      Effective instruction for adults with LD is also explicit, in which

      the teacher provides detailed explanations and models for the learner

      how to approach the learning process.

      Think alouds are a good example of explicit instruction.

      Instruction for adults with learning disabilities should also be very

      direct, in which the teacher has high rates of leadership and control

      during the initial stages and then gradually the control is turned

      over to the student as they master the skill.

      Effective instruction for adults with learning disabilities is also

      scaffolded, in which the teacher provides supported or guided practice

      in the new skill.

      It is also intensive, where the teacher requires high rates -- high

      degree of attention and response during instruction.

      Instruction should also be process sensitive, in which the teacher

      takes into account the learning styles of the student and reshapes the

      activities as necessary to accommodate for any learning disabilities.

      That brings us to the next characteristic, which is accommodating, in

      which the teacher provides general or specific adaptations that the

      students are legally entitled to based on a disability.

      Instruction should also be evaluated, in which you connect your

      instruction to the assessment that you have done.

      Learning styles inventory, TABE, CASAS, writing samples, all of those

      things should help inform your instruction.

      Effective instruction for adults with learning disabilities should

      also be generalizable.

      Often adults with LD have trouble transferring information from what

      they learn to different or similar settings.

      So it's important that activities that promote generalization be

      incorporated into instruction.

      And finally it should be enduring.

      We need to be aware of and be willing to commit the time necessary to

      ensure that learners master the information and then use it in their

      lives.

      Direct instruction is one possible framework for your work with adults

      with learning disabilities.

      Direct instruction begins with an anticipatory set in which the

      teacher explains the objective of the lesson, provides clear

      expectations for the students, and introduces the skill.

      This helps to relate the information to the student's goal and relates

      it to real life.

      Next comes the instruction phase, which I will go over in more detail

      on the next slide, and followed by guided practice, in which the

      students practice under teacher supervision.

      Guided practice is followed by closure, in which the students are

      asked to tell the teacher what they've learned and kind of wrap up the

      session, and finally independent practice where the students practice

      their new skill on their own.

      Direct instruction is initially the teacher is modeling or

      demonstrating the skill on her own, and the students are watching.

      The next part is the teacher does the skill and asks the students to

      help walk her through it.

      The next stage is asking the students to perform the skill with

      teacher support, and then finally having the students perform the

      skill on their own.

      I'd like to introduce Rebecca Ohlinger, an instructor with Teays

      Valley Schools.

      She is a former ABLE instructor at Pickaway County ABLE for 13 years

      and has been trained in the Bridges to Practice series

      >>OHLINGER:   Thank you, Sharon.

       Now we'll take a look at some examples of effective instruction.

      First of all, teachers need to be considerate of students who need to

      learn skills one at a time, building on previously learned concepts,

      which is the scaffolding characteristic described in Bridges to

      Practice.

      Each new skill then needs to be practiced until it becomes automatic.

      When it is automatic, it does not take as much energy to perform,

      therefore relieving much of the stress that students feel.

      One subject which requires great energy from struggling learners is

      reading.

      Within the vast world of reading there are several problem areas.

      Some students struggle greatly with decoding words as they read and

      encoding words as they attempt to spell.

      The systematic use of a multisensory language-structured program can

      help students understand how sounds are put together to form words,

      increasing their confidence in both decoding and encoding.

      A general knowledge of sentence structure can help students understand

      that punctuation is really a guide to reading comprehension.

      Students need to follow punctuation in order to comprehend the

      complete thoughts that sentences present and put those thoughts

      together to then understand the main ideas in paragraphs.

      A lack of both oral and written vocabulary also hinders struggling

      readers.

      Vocabulary needs to be developed around the materials that students

      are using.

      Finally, students need to think critically and organize their

      thoughts.

      Graphic organizers of various types are available to help with this

      task.

      In order to help students overcome problem areas, teachers must be

      willing to adapt materials.

      The A in the SMARTER lesson plan stands for adaptations that lead to

      success.

      After materials are adapted, the language structure can then be taught

      and reading strategies can be modeled and taught so students can gain

      fluency.

      Many times students are given reading material that is in a print size

      that is not comfortable for them.

      Teachers need to help students find a print size that is comfortable

      and then adjust the material accordingly.

      Changing print size is an example of adapting material to accommodate

      students' needs.

      In addition to print size, line spacing can also sometimes be an

      issue.

      Students with various forms of scotopic sensitivity can have problems

      moving from line to line and often get mixed up.

      Spacing can also aid comprehension.

      Some students run sentences together without stopping at the end

      marks.

      This especially happens when the last word in the sentence is a

      difficult one.

      The student may repeat that last word several times and then plunge

      head long into the next sentence.

      This last word may very likely be a direct object or the object of a

      preposition, but the student reads it as the subject of the next

      sentence, which greatly hinders his comprehension.

      For example, in this passage the word "choices" may pose a problem.

      The student may read the sentence, "They behave well and make good

      choses, choices?

      Choices.

      It takes more than two years to train a puppy to be a guide dog."

      In order to stop this occurrence teachers need to space the sentences

      apart and use red dots for periods to gain the reader's attention.

      The concept of a sentence being the basic unit of thought should be

      taught at this time.

      This is an example of explicit teaching.

      These adaptations are good for fostering success.

      When the eyes and the brain have repeated success, then the print can

      gradually be made smaller.

      After the material has been adapted and prepared for the student, then

      the teacher needs to help the student prepare himself to read the

      passage.

      He needs to look at the title and first predict what he thinks the

      passage will be about, reflect on what he already knows about the

      subject, and finally anticipate what questions about the subject the

      passage may answer.

      This is an example of direct instruction.

      Students often have some of the same problems in writing that they

      have in reading.

      They need to write so that their ideas are sequenced, told in a

      logical manner, and organized into sentences and paragraphs that

      enable their readers to comprehend what they want them to.

      Teachers need to show that information is connected.

      Graphic organizers of many kinds are available to help students

      sequence and organize their thoughts.

      The graphic image a student uses needs to be appropriate for the

      student's process of thinking.

      First it is necessary to organize a written response to a topic in a

      sequential paragraph.

      Students often ask how long does a paragraph have to be?

      You can show them that most paragraphs are usually a few inches long

      in printed text.

      I have a five-inch ruler that can help students organize their

      thoughts.

      No, the student doesn't literally have to write a paragraph that is

      five inches long, but it gives him a guideline.

      Each inch on the ruler contains an idea for a sentence.

      It starts with the first sentence, then it gives the main idea and is

      followed by three supporting sentences and finally a wrap-up sentence.

      Here is an example of an outline for a paragraph based on the

      question, "What place is special to you."

      You can see that the question is generally answered in the first

      statement.

      The next three ideas which will be turned into sentences support that

      first statement.

      The last sentence then acts as a conclusion to the paragraph.

      Here is a paragraph written from the outline.

      Each supporting idea is highlighted in red.

      This five-inch ruler can then be used to develop a five-sentence

      paragraph into a five-paragraph essay.

      Stretch the ruler out so the smaller increments can be easily seen.

      Quarter-inch markers can be used to add detail, just as smaller

      increments in measure add more precision to measuring.

      Each supporting idea can now be developed with precision.

      This process of breaking essay writing into manageable parts is an

      example of structured teaching.

      Many students also experiencing sequencing problem in mathematics.

      The inability to remember the sequence of steps necessary to solve

      problems can cause errors in all levels of mathematics.

      In order to unravel the student's thinking process, change roles with

      him.

      Have him become the teacher and explain to you how he solves a

      problem.

      Through this process you can see which steps he may omit or reverse.

      After realizing problem areas, then make a list of steps for the

      student to solve while he works on a problem.

      This list of steps could be on a worksheet.

      It could be a separate list that the student keeps with him, or if

      several students in the class are struggling with the same problem,

      then the list could be posted in the classroom.

      One area in which many students struggle is division.

      In traditional long division it is very easy to disrupt the sequence

      by putting a number in the quotient that is either too large or too

      small.

      The first example shows the problem worked correctly.

      Now notice the error in the second example.

      The student thinks 7 is the maximum number of times that three can go

      into 24.

      Then he takes the remaining three and makes 33, and then enters an

      eleven in the quotient.

      The third example shows an error that is -- for a number that is too

      large is used in the quotient.

      The student thinks that nine should be entered into the quotient and

      then subtracts backwards to get 24 minus 27 is three.

      He also then enters eleven into the quotient because three times

      eleven is 33.

      One way to avoid this problem is to use a method advocated in the

      Everyday Mathematics program from the University of Chicago.

      It starts with using multiples of ten and allows students room for

      error and self-correction.

      These problems can be worked in a variety of ways.

      The components of the quotients are added together to form the final

      answer.

      In the first example the student starts by taking three times 1,000.

      In the second example he starts by taking three times 2,000.

      In the third example he starts again by taking three times 2,000, then

      three times 100, then three times 70, and, yes, finally he can take

      three times 11 to get 33, only this time it makes his answer correct.

      Some students are comfortable with traditional division when problems

      have single digit divisors or run into difficulty with double digit

      divisors.

      This difficulty can be overcome with progressive problem solving.

      First use a single digit divisor such as two and then work the same

      problem again but change the divisor to 20, then to 21, 22 and so on.

      show the student how the problem changes as the divisors change.

      In conclusion, teachers should teach skills one at a time in sequence,

      building a sturdy scaffold for the student.

      Students should then be given adequate time to practice until the

      skill becomes automatic, which relieves student stress.

      This sequential teaching should follow an assessment which targets

      problem areas and should be done in a direct and explicit manner.

      Teachers should learn what their students need, adapting and

      accommodating when necessary.

      It is only in this type of environment that our students can have

      success.

