      Learning Disabilities Planning for Instruction (Video 4)

      >> FANTINE: Hello.

      My name is Jeff Fantine, the director of the Central Southeast ABLE

      Resource Center located at Ohio University.

      Welcome to the fourth training video in our LD core training series,

      entitled Learning Disabilities Planning for Instruction.

      Before we talk about the planning for instruction, I'd like to discuss

      the service delivery model for a minute.

      You can think of the student experience model as we discuss each of

      these steps on your screen.

      The first thing that programs do when students come into the program

      is gather information through various assessment options and various

      screening instruments.

      The next thing to do before launching into instruction is to plan for

      instruction, using the information to come up with a plan before the

      instruction is provided.

      And then you don't want to just go on into instruction without some

      sort of evaluation and replanning, so this really is a cycle, these

      steps that you see on your screen.

      You gather information, you plan for instruction, you do instruction,

      and then you evaluate, reassess, replan, and more instruction.

      This is the instructional process or instructional cycle.

      Why is planning important?

      There are several reasons why planning is important.

      An ongoing process by which you decide how and what to teach,

      that's what planning is all about.

      And it's based on assessment.

      As we mentioned during the assessment, screening and diagnosis

      training video, assessment is ongoing and comprises many different

      elements, could be standardized assessment, informal assessment,

      authentic assessment, all of these things that give you information to

      help you figure out what to do with the student.

      Another important part of the planning phase is it's a collaborative

      effort between the instructor and the student.

      It's not good when only the instructor is developing the instructional

      plan.

      The students need to be involved in the decision making.

      And finally, include overall student goals and specific objectives in

      the plan so that there is a clear direction to reaching and achieving

      those goals that the student has.

      When you gather information through the various assessments, you must

      plan before launching into instruction.

      This is why planning is vital.

      Now, if we look at the learning plan, it should include -- the

      learning plan should include placement testing, informal observations,

      progress testing, goals and objectives, LD screening results, learning

      styles -- all programs are required to do learning styles, so those

      preferences should be incorporated into the plan -- trial teaching,

      and a time line.

      All of the strategies and goals and objectives should be put on a time

      line so that they can be -- there is a time frame for these to be

      reviewed and reevaluated.

      It's also important to consider the curricular options to be included

      in the learning plan.

      These curricular options include basic skills, learning strategies,

      critical content, social skills, and self-advocacy.

      Basic skills are essentially the academic skills that you work on with

      students in your program, the reading, the writing, the math.

      These should be identified specifically to include standards and

      benchmarks.

      Learning strategies should also be included in the plan.

      What strategies work best for the learner?

      What process is established to trial test some of these strategies,

      including how to use the strategy and a time line for review to see if

      the strategy works.

      Critical content, what content does the learner need to know in order

      to achieve his or her goals.

      This speaks to the idea of contextualized learning, what is relevant

      to the learner.

      What is the learner interested in?

      This is an important area of the curriculum that should be addressed

      in the learning plan.

      Also, social skills, does the learner need to learn social skills for

      interacting appropriately and effectively with others.

      And finally, self-advocacy.

      What self-advocacy knowledge and strategies does the learner need for

      communicating his or her interests, needs, and rights.

      This is important especially in terms of students with learning

      disabilities being able to advocate for their rights.

      So let's take a closer look at the learning strategies.

      It's not enough with students to discuss what types of strategies to

      use.

      You need to do more with your students, have a bigger discussion about

      how to use the strategy.

      What skills need to be employed to use the -- what skills are involved

      in using the strategy, and then the steps in doing the strategy.

      Also you want to talk about metacognitive skills, how and why is the

      strategy going to help their learning.

      Sometimes it's the process of how we learn that's more effective to

      someone's learning, to a student's learning, than the actual content

      of what they're learning, because they can then transfer that how-to

      out into the real world and learn more -- new and more things.

      Feedback, feedback is very important in terms of how the strategy

      worked.

      There should be some discussion after strategies are tried to review

      them with the student.

      Did they work?

      Do we need to continue to use them?

      Or do we need to find other strategies that might be more helpful.

      And then a time frame.

      That's critical for the reevaluation kind of -- the reevaluation

      issue.

      If you've got a time frame for when you're going to review the

      learning plan, then you're sure to address what worked, what didn't,

      what do we need to change in the learning plan, and revise the

      learning plan and then start with these new strategies, materials,

      curricular options that may have been decided during the reevaluation

      phase.

      Also putting it on a time line keeps students on track with their

      learning, gives them a time line for when things need to be completed,

      and they know that there's going to be a review and evaluation phase

      at a certain point.

      It's also important to consider the lesson plan when thinking about

      the individual student learning plan.

      Lesson plans are required for all ABLE programs.

      The requirements of a lesson plan include the standards and benchmarks

      that are being addressed in the lesson, the activities and the

      materials that will be used to teach the processes and content being

      addressed, the methods that are used to assess the learner goals, so

      the assessment pieces need to be included in the learning plan, or the

      lesson plan, and a time line for completing the instruction.

      It is also encouraged to analyze for learning strengths and challenges

      at some point during the lesson plan, so that students can discuss

      what they've learned and think about the strengths of that particular

      lesson and the challenges or things that they may still need to work

      on.

      Theme teaching is very important when you have a group of -- working

      with a group of students, and we all know that if we're working with a

      group of students most likely it's multilevel classroom.

      Theme teaching helps us address the same content with different

      skilled learners in the classroom.

      For example, take the issue of banking or money management.

      You might have a group of students in that particular class that are

      working on filling out checks.

      Another group may be learning how to track the check register in a

      checking account, and then maybe a higher level group, they're really

      looking into like monthly budgeting, so you can take a theme and apply

      it to different skill groups in your classroom, and a very important

      and effective planning tool for instruction.

      And then always include in your lesson plan an opportunity to include

      learner feedback, and they should be involved also in the planning.

      Two instructional methods that I want to talk about in providing

      effective instructional planning are direct instruction, which is an

      effective instructional tool for LD students, for all students,

      really, but specifically for students with learning disabilities.

      Direct instruction basically is a step-by-step process that goes like

      this:  First you explain the skill or task to the student and then you

      model the task or skill to the student, then you want the student to

      do this task or skill with you, and then eventually you want the

      student to practice on their own and master the skill or task

      independently.

      So it's a process of explaining to them how to do the skill or task,

      modeling it for them, doing it together, and then student

      independence.

      The other LD effective instructional process or method to think about

      in your instructional planning is information processing.

      Again, this speaks to the idea of metacognitive skills,

      how the student learns.

      It's not so much what the content of the learning is, but the process

      of how the student learned a particular task or skill.

      It's very important to have this discussion with the learner after

      each learning activity.

      And finally I want to discuss a type of learning plan that you might

      develop with your student in the form of a graphic organizer.

      Most of us know graphic organizers are good visual maps to explain

      content.

      They're good for understanding -- for building reading comprehension

      and understanding content of what is read.

      It's good for developing a draft for a writing activity.

      A lot of teachers refer to that as semantic mapping.

      Graphic organizer are very good for students with learning

      disabilities because they show how the parts of a plan connect and

      relate.

      They're characterized -- a graphic organizer is characterized by its

      content and its structure and it shows how to think about and recall

      various key information from a learning plan, so it's an effective

      tool for developing a learning plan with your student.

      And you can take a look at a graphic organizer in your training

      materials.

      There is one to reference, and the goal at the top of the page is how

      am I going to learn to read better.

      Basically this process of developing a graphic organizer in the form

      of a learning plan is called SMARTER, and this term is used in the

      Bridges to Practice learning disabilities curriculum.

      Basically the parts of SMARTER are this:  S stands for shape the

      question.

      Basically you want to take a generic goal that many of your students

      may have in your program, like learning how to read better, and

      personalizing it.

      If you look at the diagram that's provided in your support materials,

      you'll see it's been turned into a question.

      It's not any more of this generic how to read better, but how am I

      going to learn to read better.

      If you turn it into a question, it personalizes the goal so that all

      the discussion that follows is relevant and personal to that

      particular student.

      Because the goal of how to read better, the path to get there, would

      be different for many different students.

      So if you really want to have the discussion and develop the plan for

      a particular learner, this turning the goal into a question helps

      personalize the discussion that would follow.

      The second step is mapping the skills.

      All the areas that a person might need to work on, the skill areas

      that a student might need to work on would be mapped out in this

      visual map or graphic organizer.

      The third step of the process is adapting successful strategies, so

      you not only want to talk about the skills that the student needs to

      work on to achieve the goal, but you want to think about what

      strategies are going to help that particular student improve their

      skills in order to meet the goal.

      R stands for resources in the SMARTER process.

      R stands for resources in the SMARTER process, and this really relates

      to the materials that are going to be used.

      T stands for the tasks and the time line.

      You want to be sure to put those on your graphic organizer or your

      individual learning plan, again, so that you have a clear time line

      and an expectation of when things need to be completed, and also when

      you're going to evaluate and reevaluate the learning plan, which are

      the E and the R of SMARTER.

      This is a very effective approach to developing an individualized

      learning plan that helps the learner have a clear direction of where

      they need to go in order to achieve their goals.

      This kind of graphic organizer is something that you can pull out at

      each lesson.

      You can cross things off as you achieve the steps toward reaching your

      goal, so we encourage you to use this type of process in your program,

      especially with those students who may be struggling.

      In summary, all students need a plan.

      In the plan you must match materials, techniques, strategies, and

      activities to the needs of the adult learner.

      And remember one size does not fit all.

      Even materials that have been found to be effective for adults with

      learning disabilities cannot be used in exactly the same way for all

      ABLE students.

